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Example expanded 
title for presentation,
third line.

Lorem ipsum dolor sit amet, consectetur
adipiscing elit. Suspendisse et vehicula risus. 
Mauris aliquet lectus urna, id cursus urna
dapibus eu. 

Nulla ante justo, ultricies sed nulla quis, 
facilisis consectetur magna. Morbi 
pellentesque turpis vel nisl scelerisque
hendrerit ut pharetra lacus.



Today’s Workshop Program 

PART ONE: Mentoring Preservice Teachers 

• Check in 

• UC Placement Schedule 

• Thinking about Barriers to mentoring 

• The literature surrounding mentoring 

• The role of the mentor teacher 

PART TWO: The Teaching Performance Assessment (TPA)

• What is the TPA? 

• What exactly is involved? 

• What is the role of the mentor teacher? 



Mentoring Preservice teachers

“Classroom-based teachers are relied upon to mentor pre-
service teachers in the practical aspects of learning to teach. 

The classroom-based teacher who agrees to mentor a pre-
service teacher needs to nurture, advise, guide, encourage 

and facilitate authentic learning experiences for 
developmental growth (Ambrosetti & Dekkers, 2010; 

Le Cornu, 2005).

“Mentoring is not a natural ability that people inherently 
have…research has shown that mentoring skills need to be 

learnt and developed over time” (Ambrosetti, 2014).





When do UC PSTs do placements in their degrees? 

Bachelor of Secondary 
Education 
(80 days)

MTeach Secondary 
(60 days)



When do UC PSTs do placements in their degrees? 

Bachelor of Primary 
Education 
(80 days)

MTeach Primary 
(60 days)

Year Semester 1 Semester 2
1 11336 – Curriculum & 

Assessment in Primary Ed 
(CAPE) – 10 days

11340 – Learning & Development in 
Primary Ed (LDPE) – 15 days

2 Education for Diversity in 
Primary Education – 15 
days

11350 -Professional Practice Capstone 
project- 20 days
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Benefits of and barriers 
to mentoring PSTs
• What are some benefits of mentoring for 

preservice teachers? 

• What are some benefits for mentors from
the practice of mentoring preservice 
teachers? 

• What are the barriers to mentoring and how 
can these be overcome? 



Benefits of Mentoring 
Hudson (2013) surveyed 101 mentors and then 

conducted several follow-up interviews and found that 
mentoring preservice teachers enhanced mentors’ 

communication skills, problem-solving fluency, and 
some aspects of pedagogical knowledge.

Similarly, Kwan and Lopez-Real (2005) surveyed 259 
mentors and found that 70% claimed mentoring had 

enhanced their practice. Follow-up interviews with 18 
mentors conducted by Kwan and Lopez-Real reinforced 

survey results, with comments by mentors such as 
“the student teacher’s teaching strategies also 

affected my view of teaching approaches” and “after I 
have more interaction with student teachers, I found 
that they possess lots of things that are worth for me 

[sic] to learn from them” (p. 285).



The Role of Mentors
Mentor teachers play a critically 
important role in the careers of pre-
service teachers (PSTs).  They have the 
responsibility of introducing PSTs to the 
practical and intellectual work of 
teaching by providing sustained and 
critical feedback (Feiman-Nemser & 
Buchmann, 1987; Zeichner, 1996). When 
mentors do their jobs well, PSTs learning 
is accelerated. (Henning et al, 2020)

Mentors assist PSTs to progress along 
the continuum from novice teacher to 
classroom ready teacher.



Tacit 
Learning –
what the 
literature 
says 

• Acquired implicitly or unconsciously from the context of teaching

• The importance of tacit learning cannot be underestimated.

• Tacit learning…“can provide valuable information for teachers to 
interpret the nuances of human behaviour, teacher/student 
interactions, and the pedagogical and emotional needs of students” 
(Cianciolo, Matthew, Sternberg, & Wagner, 2006, p. 113)

• Cognitive scientists estimate that ninety-five percent of all 
thinking and learning occurs tacitly (Lakoff & Johnson, 1999).

• Teachers depend on tacit learning to function effectively 
because no explicit explanation can fully address all the 
information or describe all the possible interactions that take 
place in a single context of learning.

• Because tacit learning is essential for learning to teach, the 
classroom context has a critical influence on the learning process.

• Examples of those influences include the time and place for teaching; 
the diversity of the students engaged in learning; and the types of 
activities, dialogue, and social organization that occur in the 
classroom and school (Borko & Putnam, 1996; Vygotsky, 1986).



What does mentoring 
involve?
• What were your experiences of 

being mentored as a PST?  

• How have they impacted on the 
way you perceive mentoring?

• What do you see as the key 
responsibilities ?



What the literature says about Mentoring PSTs

• Having extensive teaching experience does not necessarily translate to good mentoring 
(Hobson et al, 2009)

• Mentors are more likely to learn about mentoring as a ‘by-product’ (Betlem, 2014) 
rather than engage in a deliberate process of professional development (Leshem, 2012). 

• Teachers assuming the role of mentor need to be able to offer guidance and evaluation 
that is specific to a school context and the individual learner (Betlem et al, 2019, p. 41)

• Mentoring as collaborative professional learning is characterized by an egalitarian 
approach of sharing knowledge, working together and nurturing the whole person to 
improve practice (Bradbury, 2010; Carroll, 2006; Fletcher,2012; Varney,2009)

• Mentoring is a relationship and a process…to induct into the teaching profession (Kwan 
and Lopez-Real, 2010)

• A teacher-mentor is defined as a ‘school-based’ educator (Carroll, 2006; Jones, 2012)

• More recently, greater emphasis is being placed on developing PSTs professional 
identities as teachers ( Bieler, 2013, Kwan and Lopez-Real, 2010)



Attitudes to 
Mentoring

• How would you describe 
your attitude to mentoring 
in one word? 



What does the literature say about 
mentors’ perceptions of their role ?

• Pragmatic – focus on pragmatics 

• The mentor assumes the ‘teacher role’ in finding 
ways to help PSTs improve or refine their teaching 
practice (Feiman-Nemser, 1998) or assist with 
professional responsibilities such as creating 
resources and ideas for lesson planning (Hall et al, 
2008). 

• Mentors act as ‘masters of knowledge, guiding PSTs 
how to perform’ as teachers ( Leshem, 2012, p.418)

• Managerial – Focus on assessing the PST 

• Attending to quality control of their practice and 
writing reports (Kemmis et.al., 2014). 

• This approach is consistent with increasing demands 
for teacher accreditation.

Interpersonal – Focus on interpersonal and relationship building aspects of mentoring 
• Reflected in holistic approaches whereby mentors cater for the PST, perceiving themselves as equal partners 

(Kwan and Lopez-Real, 2005) in developing PSTs strengths and improving their weaknesses (Leshem, 2012).
• Mentoring takes on a role of support and guidance with a focus on well-being, professional development and 

improving PSTs practice (Kemmis et al, 2014)







Mentoring in a preservice 
education context

“Mentoring is a non-hierarchical, 
reciprocal relationship between 
mentors and mentees, who work 
toward specific professional and 

personal outcomes for the mentee. 
The relationship usually follows a 
developmental pattern within a 

specified timeframe and roles are 
defined, expectations are outlined
and a purpose is (ideally) clearly 

delineated” (Ambrosetti & Dekkers, 2010, p. 52).







Roles of the Mentor - AITSL

AITSL (2012) identifies the following roles:

•supervising preservice teachers as they teach and enact the multiple and complex roles 
of a teacher in school

• assisting preservice teachers to enact the professional standards required of the 
profession

• coaching preservice teachers in the development and refinement of skills and teaching 
strategies related to the professional standards

• monitoring the performance of preservice teacher and providing formative feedback

• assessing the knowledge skills and dispositions of preservice teachers in relation to 
university program requirements

• evaluating their knowledge skills and dispositions against the professional standards 
required by AITSL

• caring for the well-being of preservice teachers and offering timely emotional support 
and advice as required





AITSL mentoring preservice 
teachers online program

https://www.aitsl.edu.au/tools-
resources/resource/supervising-pre-
service-teachers

about:blank


And now to the 
TPA…



Who has heard of the 
TPA? 



What is the AfGT and the TPA? 

• AfGT stands for Assessment for Graduate Teaching 
and refers to a specific version of the assessment tool 
also known as the TPA

• TPA stands for Teaching Performance Assessment 

• The TPA is an accreditation requirement of all Initial 
Teacher Education providers that was brought in by 
AITSL in 2016. 



Development of the AfGT Instrument 

• The Assessment for Graduate Teaching (AfGT) is an 
approved Teaching Performance Assessment (TPA) 
instrument for assessing pre-service teachers’ readiness to 
teach. 

• The TPA has been developed, through a research 
collaboration between a consortium of universities, led by 
the University of Melbourne and assisted with seed funding 
from AITSL. Key academic staff from each of the institutions 
collaborated to design the instrument.



Universities involved in the Development of our TPA 

The University of Melbourne

Charles Darwin University

Curtin University

Federation University Australia

The University of Sydney

The University of Western Australia

Victoria University

The University of Canberra



Development of the AfGT Instrument 

• The AfGT instrument (TPA) was first trialled in 2017. 

• A process of moderation of pre-service teachers’ 
responses, which occurred both within and between 
participating universities, then took place. 

• From 2018 onwards, the AfGT has been implemented 
by member institutions with continual monitoring 
and evaluation. 



What is the TPA exactly? 

A summative, capstone assessment piece that 
seeks to assess final year pre-service teachers 
against almost all of the AITSL standards for 

Graduate Teachers



What’s involved in the TPA? 

• In the final year of study, PSTs are required to 
complete the TPA as part of their final 
placement unit 

• The assessment task has four key elements. 
Elements 1, 2 & 3 are associated with the PST’s 
final professional placement and Element 4 is an 
externally administered online task. 



What do Elements 1, 2 & 3 involve? 

• Elements 1, 2 & 3 of the TPA ask students to identify one 
class of students (in Secondary contexts) or a subject block 
such as literacy, numeracy, art, music etc. (in Primary 
contexts) and plan a sequence of 5 to 8 lessons to teach to 
this class, that will help them demonstrate their ability to 
plan, teach, assess and reflect on their teaching. 

• This is not in addition to the normal teaching load 
expectations on the final placement, but a consideration 
to be made in the preparation for the PST whilst on their 
placement. 



What is the Role of the Mentor Teacher? 

• The role of the Mentor Teacher is to support the PST during 
professional experience placement by:
• Providing advice on lesson planning and preparation. 
• Observing teaching and providing feedback through professional 

conversations and written feedback.
• Preparing placement reports, including the final professional 

experience placement report.

• Although the AfGT will be marked by a university-based teacher 
educator, Mentor Teachers can support the assessment process by:
• Familiarising themselves with the AfGT, in particular, the manner in 

which the PST is implementing the task during their final professional 
experience placement.



Key things for Mentors to know 

• As part of the assessment, PSTs will ask their mentors to 
help them by gathering diagnostic data on the students 
they’ll be teaching as part of the TPA

• They will then ask their mentors to help them film two 6-10 
minute segments of two lessons within their planned 
teaching sequence for this class 

• Mentors will then be asked, using a template provided to 
them by their PST, to view the filmed segments and provide 
them with some targeted feedback to assist their reflection 



What Feedback is needed? 

• To help the PSTs complete part of Element 2 of the TPA, mentors 
are asked to give feedback to the PSTs from the video segments 
in relation to the following: 
• Impact of teaching strategies used on student learning
• Organisation of activities
• Verbal and non-verbal communication skills observed and clarity 

of instruction 
• Impact of communication and instruction on student engagement
• Observation of strategies to support student wellbeing and safety
• Observation of strategies used to cater for individual student 

needs and diversity in the classroom



What else can Mentors do? 

• On occasion, PSTs may ask their mentors for help 
interpreting different aspects of the TPA. Including 
helping with the administering of permission notes 
for filming. Lots of support materials have been 
developed to support students (and mentors) with 
this and some of these can be found by going to the 
following website: 

https://bit.ly/TPASupport 



https://www.aitsl.edu.au/deliver-ite-programs/teaching-performance-assessment



What if the students don’t bring notes back or 
refuse permission? 

• If you have concerns about the filming of students 
for the PSTs assessment, pages 15 & 16 of the AfGT 
information guide can help. 

• There is also guidance on these pages for steps to 
take to ensure the video recording is useful for you 
and the PST to reflect on. 

• Directorate approval has been provided for filming 
in ACT Directorate schools. 



What about the placement report then? 

• The TPA does NOT replace the value or importance 
of the placement report that mentors complete 
during placements. 

• Both documents work together to allow us to see if 
the PST is classroom ready at the conclusion of their 
final placement. 

• Both measures must be completed successfully by 
all PSTs to pass the course. 



Where can I go to get help or ask questions? 

• Emily Hills is the TPA coordinator for the Faculty of 
Education at the University of Canberra and is more than 
happy to help in any way 

emily.hills@canberra.edu.au

• AITSL also have information about TPAs on their website 

• You can also see the resources on the TPA support 
website for additional detail about each element of the 
TPA

https://bit.ly/TPASupport

mailto:emily.hills@canberra.edu.au
https://bit.ly/TPASupport


A Note on TQI Hours 
and Mentoring 

For those that weren’t aware, you 
can claim up to 5 hours of 

mentoring a PST as Teacher 
Identified Professional Learning 
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Thank you for supporting our PSTs to complete their final placements and assessment



The University of Canberra acknowledges the Ngunnawal people, traditional custodians of the lands where Bruce Campus is 
situated. We wish to acknowledge and respect their continuing culture and the contribution they make to the life of Canberra 

and the region. We also acknowledge all other First Nations Peoples on whose lands we gather.


